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Abstract 

There-implementation of English as a compulsory subject at 
the elementary school (SD) and Madrasah Ibtidayah (MI) 
levels in the Merdeka Curriculum has caused a debate about 
its impact on educators and students. This study explores 
teachers' beliefs regarding this reimplementation and 
examines both challenges and benefits associated with 
teaching English at the elementary level. Data were collected 
using a qualitative approach through interviews with five 
teachers who are members of the MGMP (Subject Teacher 
Forum) Rayon 2 under the Ministry of Religious Affairs in 
Jambi City, Jambi. The findings highlight challenges such as 
administrative burdens, insufficient training, and resource 
limitations. However, teaching English early also provides 
benefits, including better preparation for advanced education 
and improved linguistic and interpersonal skills. These 
insights are crucial for policymakers to refine strategies 
supporting curriculum implementation. 
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Introduction  
Despite the Indonesian education system undergoing various changes in recent times, 

the Merdeka Curriculum has once again made English mandatory at both elementary schools 

(SD) and Madrasah Ibtidaiyah (MI) where in the previous 2013 curriculum, English as a 

compulsory subject in elementary schools was removed to focus on local content and reduce 

students' academic burdens  (Arif, 2015; Kemendikbudristek, 2024). This policy is said by the 

Ministry of Education, Culture, Research, and Technology (Kemendikbudristek, 2024) to be 

a comprehensive response to the result of globalization that is increasingly complex. The 

reintroduction of English will help create human resources to promote national development 

and compete internationally; schools will implement their curricula, which will consist of 

topics relevant to the local area. 

The re-implementation of English at the elementary school level under the Merdeka 

Curriculum is likely to reduce the concerns of many parties about students' ability to be 

competent at the global level.  However, the success of the implementation of this new policy 

depends on how ready and able teachers are to make the necessary curriculum adjustments. 

Knowledge of the teacher's pedagogical content (PCK) and learning atmosphere is an 

important decision for performance teachers to implement this policy. The above situation 

shows that many Indonesian teachers are not qualified to teach English which results in varied 

teaching methods (Adam et al., 2021; Morganna et al., 2020). However, this problem is 

exacerbated by the availability of resources needed to support teachers, the number of students 

in the classroom as well as the motivation of each student (Adam et al., 2021). 

The Merdeka Curriculum provides a framework for balancing local relevance and 

global preparedness by reintroducing English and allowing for more curricular flexibility 

(Kemendikbudristek, 2024). This study investigates teachers’ beliefs surrounding this policy, 

including the barriers and affordances it provides. This analysis completes the research's 

complex perspective on the Merdeka Curriculum while also providing recommendations for 

optimizing its implementation in elementary schools (SD) and Madrasah Ibtidaiyah (MI). 

Literature Review 

The Significance of Early English Education 

Studies have shown that early exposure to English improves cognitive, as well as 

linguistic development. Studies such as Berens et al. (2013) claim that dual-language education 
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enhances children's Phonological skills because decoding in one language lays the 

groundwork for further language acquisition. Additionally, Yin et al. (2022) indicated that early 

exposure to biliteracy contributes to the development of cognitive abilities and impacts the 

processing systems of multilingual speakers, offering evidence that early engagement in 

learning languages promotes stronger cognitive and linguistic resources. 

For instance, Barac et al. (2014) provided a critical review on the cognitive 

development of young dual-language learners, finding that early bilingualism contributes 

positively to cognitive flexibility and executive function — both of which are crucial for 

academic success. They note that early exposure to multiple languages leads to higher levels 

of problem-solving and cognitive control that are essential for mastering complex subjects 

later in life. Similarly, Palermo et al. (2013)  identified English exposure as a significant positive 

predictor of English vocabulary abilities among Spanish-speaking preschool children, in both 

home and classroom environments. Their research highlights that exposure to English in the 

early stages and at a consistent level helps not only the vocabulary acquisition but also 

language development in its broader sense, reinforcing that early English education serves as 

the building block for further learning. 

This is consistent with the findings of Justice et al. (2011) who examined preschool 

classrooms' peer effects and found children's language increases are positively correlated with 

the language abilities of their schoolmates. Their research shows how important it is to be in 

a language-filled environment while growing up. Moreover, Uccelli et al. (2014) The Core 

Academic Language Skills (CALS) and the importance of academic language in school success 

A Few Types of Academic Language Academic language consists of three primary skill sets. 

Exposure to academic language such as English from a young age has been shown to help 

students move more easily from complex texts and concepts, and this finding could have 

significant implications for academic performance under the Merdeka Curriculum which aims 

to equip students with the necessary skills needed for success in their educational endeavors. 

Challenges in Implementing Educational Reforms 

There are a number of barriers to implementing educational reforms that can have an 

impact on effectiveness and sustainability. Resistance to change among educators is one of 

the biggest barriers, which can be rooted in longstanding beliefs and practices. It has been 
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found that effective curriculum reform was promoted by "using collective proactive strategies 

that strengthened the use of social resources in working groups" (Birt et al., 2019; Lee & Yin, 

2010). Moreover, to ensure the sustainability of reforms over time, initial success does not 

mean that we can assume that they will be adopted for a long time in teachers' practices. The 

emotional aspects of educational change: Another major challenge is the emotional aspects 

of educational change. According to the research, "educational change is an emotionally 

intense process," and so identifying how teachers feel about these kinds reforms can go a long 

way in determining the success of those reforms (Lee & Yin, 2010). Indulging these feelings 

is essential for creating a climate conducive to change. If we acknowledge the emotional 

terrain of educational reform, we can begin to craft plans that understand those challenges and 

assure teachers that their emotional health is being considered, which will enable more 

successful implementation of reforms in schools. 

The specific implementation of the reforms, such as where to allocate resources and 

how to implement training, also pose challenges. Given the increased scrutiny of teacher 

competence in the context of educational reform and accountability efforts (Range et al., 2012; 

Wieman et al., 2013), school leaders are in the pivotal position to support effective teacher 

practice. Such pressure can make teachers more overwhelmed and even complicated the 

implementation process on the ground 

Methods 

This study utilized a qualitative approach to explore in greater depth how teachers 

perceive the reintroduction of English as a compulsory subject in elementary schools, 

particularly within the framework of the Merdeka Curriculum. This approach was selected 

because it enables a richer understanding of the participants’ lived experiences, thoughts, and 

perspectives in a real-world educational context. Information was obtained through semi-

structured interviews conducted with a group of English teachers who had been purposefully 

selected. The data gathered from these interviews were then examined using thematic analysis, 

allowing the researcher to uncover recurring patterns and significant themes. The sections that 

follow describe the overall design of the study, the participant recruitment process, how the 

data were gathered, and the steps taken in analysing the findings. 
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Research Design   

This study employed a qualitative research design with the aim of exploring the beliefs 

of teachers who are participants in this study related to the problem of re-implementation of 

English as a compulsory subject at the elementary school level, either SD or MI, under the 

auspices of the Merdeka Curriculum. 

Participants  

The participants in this research were five English teachers from Madrasah 

Tsanawiyah (MTs) who are members of the MGMP (Subject Teacher Forum) Rayon 2 under 

the Ministry of Religious Affairs in Jambi City. These teachers had previously expressed their 

willingness to participate in the interviews. The interviews lasted approximately 45 minutes to 

1 hour. 

Three of the participants had prior experience teaching English at the elementary 

school (SD) and madrasah Ibtidaiyah (MI) levels when English was still part of the curriculum 

under the 2013 Curriculum. Meanwhile, the other two had no experience teaching at the SD 

or MI levels and only had experience teaching English at the MTs or equivalent levels and at 

the MA or high school (SLTA) levels. 

The number of participants was chosen based on the consideration that qualitative 

research emphasizes the importance of diversity in the experiences and perspectives of 

interviewed teachers. With a sufficient number of participants, this study aimed to capture 

variations in teaching experience, educational background, and perspectives regarding the 

reinstatement of English as a subject in the Merdeka Curriculum. Consequently, the interview 

results are expected to reflect a broader spectrum of insights from the teachers involved. 

Data Collection and Analysis 

Semi-structured interviews were conducted, allowing participants to share detailed 

insights into their experiences and beliefs. The qualitative data obtained from the interviews 

were analysed using thematic analysis. This analysis consisted of six stages: familiarising oneself 

with the data, generating initial codes, searching for emerging themes within the data, 

reviewing the themes, defining and naming the themes, and producing a report of the analysis 

results. Thematic analysis was used to identify recurring themes in the interview data, including 

challenges, benefits, and recommendations(Braun & Clarke, 2006). 
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Findings 

The following is the coding process of interviews with the five participants using 

thematic analysis techniques. Each emerging theme or category was identified from the 

interview data, and relevant quotes from the participants were grouped according to their 

respective themes. 

Table 1 Themes and Subthemes Identified from Research Findings 

 Themes Sub-themes 

1 
Challenges in Implementing the 
Merdeka Curriculum 

Developing Learning Modules 
Facility Limitations 
Teacher Readiness 
Administrative Workload 

2 
Benefits of Teaching English 
Early 

Preparing Students for Advanced Levels 
Increasing Students' Confidence 

3 
Social and Cultural Challenges 
in Learning English 

Regional Dialects and Pronunciation 
Challenges in Rural Areas 
Social Perceptions of English 

4 
Solutions and 
Recommendations for 
Successful Implementation 

Provision of Competent English Teachers 
Continuous Training and Support 
Provision of Facilities and Resources 
Curriculum and Policy Improvements 

Challenges in Implementing the Merdeka Curriculum 
There are 3 subthemes from  “Challenges in Implementing the Merdeka 

Curriculum”: Developing Learning Modules, Facility Limitation, Teacher Readiness and  

Administrative Workload. 

Developing learning modules refers to the effort and challenges faced by teachers in 

preparing materials, resources, and evaluations that align with the Merdeka Curriculum's 

differentiated learning approach. These challenges often stem from the need to personalise 

instruction for diverse learning profiles. The participants in this study reported the following 

challenges: Time-Consuming Preparation and Creative and Tailored Content. Teachers as 

participants (P) in this study highlighted the extensive time needed to create effective learning 

modules: 

• "We have to prepare teaching materials and evaluation tools for each category, which makes teachers 

very busy."  (P1) 

• "Preparing materials under the Merdeka Curriculum takes a long time because each child needs 

guidance tailored to their abilities."  (P3) 
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 Then, Teachers struggled with designing creative and engaging content suited for different 

learning styles: 

• "Now we must prepare more creative teaching materials, adjusted to students' learning styles, whether 

they are visual or auditory learners." (P4) 

The complexity of these tasks illustrates the increased demands placed on teachers under the 

Merdeka Curriculum. 

The second challenge is  Facility Limitations. Facility limitations refer to the lack of 

infrastructure and resources that hinder the effective implementation of the Merdeka 

Curriculum. Teachers particularly noted challenges in rural schools. Participants mentioned 

inadequate access to essential tools: 

• "Facilities like laptops and other teaching media are often limited."(P4) 

• "Schools in rural areas face severe shortages of technology, such as projectors and Smart TVs." (P5) 

Teachers also struggled with limited access to textbooks and other instructional resources: 

• "The facilities in some schools are still inadequate to support differentiated learning in the Merdeka 

Curriculum.” (P1) 

These limitations contribute to disparities in the curriculum's implementation, particularly 

between urban and rural schools. 

The third challenge in implementing the English subject at SD and MI under the 

Merdeka Curriculum is Teacher Readiness. Teacher Readiness refers to the preparedness and 

capability of educators to teach English under the Merdeka Curriculum, particularly those 

without prior experience in teaching the language. 

The participants highlighted that some teachers lacked foundational skills in English: 

• "Teacher readiness varies greatly; some schools may not be prepared because teachers do not have a 

background in English." (P1) 

Many teachers expressed the need for professional development: 

• "Many teachers have not received enough training to teach English, especially in elementary schools." 

(P2) 

• "In rural schools, teachers often lack adequate training, making it hard for them to meet curriculum 

expectations." (P5) 

This lack of preparedness underscores the necessity for targeted training and resources to 

support teachers in implementing the curriculum effectively. 
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The last challenge found based on the participants’ information is Administrative 

Workload. The administrative workload describes the increased responsibilities teachers face 

in preparing learning materials, assessments, and reports under the Merdeka Curriculum. 

Participants noted that the administrative process had become more demanding: 

• "The administrative workload is now heavier. Preparing assessments and modules is far more complex 

than before." (P2) 

• "Many hours are spent managing administrative tasks like lesson planning and evaluations." (P3) 

Futhermore, Teachers also reported the need for tailored administrative work: 

• "The administrative burden has increased because teachers must make numerous adjustments based 

on student learning profiles." (P4) 

These challenges highlight the need for streamlining administrative processes to reduce the 

strain on educators. 

Benefits of Early English Education 

There are 3 subthemes from “Benefits of Teaching English Early”: Preparing 

Students for Advanced Levels and Increasing Students’ Confidence. Teaching English early 

was perceived as highly beneficial for preparing students for the next stages of education, such 

as junior high school. The participants expressed that   Students exposed to English early adapt 

more smoothly to advanced material: 

• "When they enter junior high school, they are already familiar with English basics, so we no longer 

have to start from scratch." (P1) 

The participant also stated that students gain confidence in navigating English at higher 

levels: 

• "If students learn English in elementary school, they are better prepared to face English challenges in 

secondary education." (P4) 

These insights highlight the long-term benefits of early English education, which eases 

transitions to higher education. 

Furthermore,  the next subtheme of “Benefits of Teaching English Early” is  

Increasing Students' Confidence. Teaching English early fosters a sense of confidence and 

enthusiasm among students. Students show greater willingness to practice English as seesn 

in the following excerpt: 
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• "Children feel more confident; they enjoy using English in class or even outside of class." (P3) 

Interactive methods such as songs and games boost enthusiasm: 

• "Students are excited to learn English, especially through interactive methods like videos and songs." 

(P4) 

These findings illustrate how early exposure to English promotes not only skill development 

but also a positive mindset toward language learning. 

Social and Cultural Challenges in Learning English 

There are 3 subthemes obtained from “Social and Cultural Challenges in Learning 

English namely  Regional Dialect and Pronunciation, Challenges in Rural Area, and Social 

Perception of English. Social and cultural challenges describe obstacles rooted in regional 

characteristics, societal perceptions, and the availability of local resources that impact 

English learning. Students’ regional accents often influenced their English pronunciation, 

making it harder for them to achieve fluency. Participants observed difficulties caused by 

strong regional dialects: 

• "The biggest challenge is regional dialects. Children often use their local accents when speaking 

English." (P3) 

Teachers noted a lack of focus on proper English pronunciation in early education, making it 

more difficult to correct later: 

• "Students mimic their dialect when learning English, so teaching them standard pronunciation takes 

extra effort." (P3) 

The second subtheme of  Social and Cultural Challenges in Learning English is 

Challenges in Rural Areas. Rural schools face distinct barriers in implementing English 

education effectively due to limited resources and infrastructure. Rural schools often lack 

basic teaching tools and materials: 

• "In rural areas, learning facilities like books and technology are very scarce." (P1) 

• "In villages, facilities for learning English are more limited, which hinders curriculum 

implementation." (P4) 

Many rural schools struggle to recruit teachers with English expertise: 

• "In rural areas, the main challenge is finding qualified English teachers." (P5) 
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The third subtheme of  Social and Cultural Challenges in Learning English is Social 

Perceptions of English. Social attitudes toward English influenced how students approached 

the language. Some students hesitated to use English out of fear of being judged by peers: 

• "Some students feel shy speaking English because they are afraid of being perceived as pretentious by 

their peers." (P2) 

Social norms sometimes discouraged students from practising English: 

• "Students feel pressured when learning English, especially in areas where foreign language use is 

uncommon." (P5) 

The final theme focuses on actionable strategies to address the challenges and enhance the 

effectiveness of English education under the Merdeka Curriculum. 

Solutions and Recommendations for Successful Implementation 

There are 4 subthemes of “Solutions and Recommendations for Successful 

Implementation”:  Provision of Competent English Teacher, Continuous Training and 

Support, Provision of Facilities and Resources, and Curriculum and Policy.  The first subtheme 

of Solutions and Recommendations for Successful Implementation is Provision of Competent 

English Teachers. Participants emphasised the importance of deploying well-trained and 

skilled English teachers to schools. Schools need teachers with strong English skills and 

pedagogy: 

• "The government must place teachers truly competent in English in elementary or Islamic elementary 

schools." (P1) 

Priority should be given to rural areas where teacher shortages are most severe: 

• "The government should assign qualified English teachers to underserved rural schools." (P5) 

The second subtheme in this part is Training and Continuous Professional 

Development. Ongoing teacher training was identified as critical to improving English 

instruction. Teachers require targeted programs to build both linguistic and pedagogical skills: 

• "Training is essential to help teachers understand the materials and teaching techniques." (P1) 

Participants requested regular workshops and follow-ups: 

• "There must be government support for continuous training." (P4) 
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The next subtheme is Provision of Facilities and Resources. Adequate resources are 

crucial for effective teaching and learning. Schools need to be equipped with tools like Smart 

TVs, projectors, and internet access: 

• "Facilities such as language labs are greatly needed to support interactive English learning." (N4) 

Participants requested an increase in the availability of textbooks and supplementary 

materials: 

• "Schools need more English books aligned with the Merdeka Curriculum." (P5) 

The third subtheme is Curriculum and Policy Improvements. Revising the curriculum 

and related policies can help address practical challenges. Participants advocated for 

adaptations to accommodate resource disparities: 

• "The curriculum should be more flexible, especially for schools in areas with limited resources." (P4) 

Participants highlighted the need for systematic changes to improve teacher support: 

• "The government needs to review policies regarding training and facilities to ensure better access for 

English teachers." (P5) 

These findings provide a comprehensive exploration of the challenges, benefits, and practical 

recommendations for implementing English education under the Merdeka Curriculum. 

Discussion 

The findings of this study reveal significant challenges and benefits encountered by 

teachers and students in implementing the Merdeka Curriculum, particularly in the context of 

teaching English. These findings are contextualized by examining the relevant literature and 

connecting them to existing theories and previous research. The discussion focuses on the key 

themes identified in the study: challenges in implementing the curriculum, the benefits of early 

English education, social and cultural challenges, and the strategies employed to overcome 

these difficulties. 

The first discussion is Challenges in Implementing the Merdeka Curriculum. There are 

several main challenges faced by teachers in teaching English as part of the implementation of 

the independent curriculum. Almost all of them are in line with previous findings and research. 

One of the main challenges is the development of learning modules (sub-theme 1.1). Teachers 

report that creating modules is time-consuming and complex due to the need for 

differentiation and incorporation of creative teaching approaches. These findings are 
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consistent with Nuraeni et al. (2020), who observed that teachers transitioning from teacher-

centered to student-centered methodologies often struggle with the demands of creating 

engaging and distinct learning materials. Similarly, Reza (2023) notes that the Independent 

Curriculum introduced to address educational challenges exacerbated by the COVID-19 

pandemic presents significant obstacles, especially in the area of module development. 

Furthermore, Safitri (2023) emphasized that the shift in the assessment and evaluation system 

under the Independent Curriculum adds another layer of complexity. Teachers are now being 

asked to prioritize diagnostic assessments that cater to both cognitive and non-cognitive 

aspects of learning, further complicating their responsibilities 

These findings emphasize a consistent theme: while the Merdeka Curriculum seeks to 

foster innovative and flexible educational practices, the practical challenges faced by teachers 

in module development and assessment remain significant barriers to its successful 

implementation. 

In addition to material preparation, facility limitations (sub-theme 1.2) posed 

significant challenges. Many participants reported a lack of essential infrastructure, such as 

laptops, projectors, and other teaching tools, particularly in rural areas. These challenges are 

corroborated by findings from previous studies, which highlight the impact of inadequate 

infrastructure on educational outcomes (Baloyi, 2023; Tahmasebi, 2023). For example, 

Tahmasebi (2023) highlights the digital divide in rural communities, emphasizing how limited 

access to technology exacerbates educational disparities. Similarly, Baloyi (2023) discusses the 

high workload and insufficient resources faced by rural educators, which adversely affect their 

ability to deliver quality education.  

Teacher readiness (sub-theme 1.3) was another critical issue identified by participants. 

Teachers without formal training in English found it particularly challenging to meet the 

curriculum’s demands. This challenge echoes findings in the literature. Hilliard (2014) 

highlighted that teachers trained in non-language subjects often struggle to deliver content 

effectively in English, frequently resorting to code-switching to facilitate student 

understanding. Similarly, Vroom and Seaman (2014) argued that top-down curriculum reforms 

often fail to provide teachers with adequate training and support, hindering their willingness 

to adopt new teaching methodologies. Furthermore, Tondeur et al. (2013) emphasized the 

importance of equipping pre-service teachers with technological pedagogical content 
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knowledge, noting that insufficient preparation in integrating technology exacerbates the 

difficulties teachers face when adapting to new curricula. These studies collectively highlight 

the need for comprehensive teacher training programs to enhance readiness and support the 

successful implementation of innovative educational frameworks like the Merdeka 

Curriculum. 

Lastly, the administrative workload (sub-theme 1.4) was identified as a significant 

barrier to effective curriculum implementation. Teachers expressed frustration over the 

increased time required for administrative tasks, which left them with less time for actual 

teaching. This concern aligns with findings from Strohl et al. (2014), who noted that rising 

administrative demands contribute to teacher burnout and job dissatisfaction. Hunnur (2013) 

also emphasized that excessive paperwork and administrative duties are among the primary 

stressors for teachers, leading to decreased motivation and engagement in the classroom. 

To address this issue, it is essential for educational administrators to streamline 

administrative processes, enabling teachers to focus more on instructional quality and student 

engagement. Notably, the reference by Cottney and Innes (2014), which discusses medication-

administration errors in healthcare settings, is not relevant to the context of teacher workload 

and was therefore excluded from this analysis. 

The second discussion is about the benefits of Early English Education. Despite these 

challenges, the participants also acknowledged the significant benefits of teaching English early 

in elementary school. Preparation for advanced education (sub-theme 2.1) was one of the key 

benefits identified. Teachers noted that early exposure to English better prepares students for 

junior high school, reducing the need to revisit basic English skills at higher levels. Research 

by Gawi (2011) indicates that early exposure to English significantly enhances language skills, 

leading to better performance in later educational stages. This finding is supported by 

Mwamwenda (2014), who highlights the importance of early childhood education in laying a 

strong foundation for future learning, particularly in language acquisition. Furthermore, while 

Kim et al. (2013) focus on the challenges faced by non-native English-speaking students in 

English-speaking countries, their findings suggest that increased English language proficiency 

is crucial for academic adjustment. These findings indirectly relate to the benefits of early 

English instruction. Additionally, Martínez et al. (2014)) found that students who participated 

in bilingual programs with early English instruction performed better in reading and 
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mathematics. This suggests that early language education benefits not only language 

proficiency but also overall academic achievement. 

In addition to preparation for advanced studies, early English education also had a 

positive impact on students' English proficiency (sub-theme 2.2). Participants reported that 

students who began learning English in elementary school were more confident and adept at 

grasping advanced language skills in junior high. It was supported by Azarnoosh (2014) who 

found that early exposure to English significantly enhances students' motivation and self-

efficacy in language learning, which aligns with the participants' observations regarding 

increased confidence in their students (Azarnoosh, 2014). Similarly, Chung & Huang (2010) 

reported that elementary school students who engage with English at an early age develop 

more favorable attitudes towards the language, which subsequently translates into better 

performance in later stages of education(Chung & Huang, 2010) Furthermore, Newton et al. 

(2014) emphasized that confidence in language skills is crucial for academic success, suggesting 

that early English education fosters a solid foundation for students, enabling them to tackle 

more complex language tasks in junior high(Newton et al., 2014). Additionally, Papi & 

Teimouri (2012) noted that positive attitudes towards English learning, cultivated through 

early education, can lead to improved language proficiency and academic outcomes (Papi & 

Teimouri, 2012).  

Moreover, early English education was found to increase students' confidence (sub-

theme 2.3). Teachers observed that students who were introduced to English early exhibited 

more enthusiasm and comfort in using the language. This aligns with findings from several 

studies that underscore the importance of early language exposure in fostering positive 

attitudes towards language learning. For instance, Gawi (2011) found that children who start 

learning English at a young age demonstrate higher levels of proficiency and greater 

enthusiasm for using the language, which supports the notion that early exposure cultivates a 

more comfortable learning environment. Similarly, Kuhl (2011) emphasizes that early language 

learning has significant implications for cognitive development, suggesting that children who 

engage with a second language early on are more likely to develop confidence in their language 

abilities. Furthermore, Hoff et al. (2011) highlight that dual language exposure can enhance 

vocabulary and grammar skills, which in turn boosts students' self-assurance in using the 

language. Additionally, Bialystok & Craik (2010) discuss the cognitive advantages of 
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bilingualism, noting that early language learners often exhibit enhanced executive control, 

which can contribute to their overall confidence in language use. Collectively, these studies 

reinforce the idea that early English education not only improves language proficiency but also 

significantly enhances students' confidence and enthusiasm for learning. 

The third discussion, which addresses the findings, is Social and Cultural Challenges 

in Learning English. The study also uncovered significant social and cultural challenges faced 

by students, especially those from rural areas. One of the main issues identified was the 

regional dialects and pronunciation (sub-theme 3.1), which affected students’ ability to 

pronounce English correctly. For instance, Cao (2010)discusses how students' identities and 

cultural contexts influence their language acquisition, noting that dialectical differences can 

hinder their ability to engage fully in English learning environments. Furthermore, Fairtlough 

et al. (2013) highlight that social factors, including dialect and pronunciation, can impact 

students' academic progression, particularly for those from marginalized backgrounds. 

Additionally, (Wu & Hammond, 2011) found that international students often struggle with 

language proficiency due to their regional accents, which can affect their social integration and 

academic performance. These studies illustrate that regional dialects and pronunciation issues 

are critical factors that can impede students' confidence and competence in learning English, 

particularly for those in rural settings.  

Another challenge was the lack of resources and support in rural areas (sub-theme 3.2). 

Many rural schools were found to have inadequate facilities for English instruction, which 

hindered effective teaching. Research indicates that such deficiencies can lead to lower student 

engagement and achievement in language learning (Fairchild et al., 2012; Odejobi, 2014). 

Additionally, rural educators often face challenges related to limited access to professional 

development opportunities, which further exacerbates the difficulties in delivering quality 

instruction (Kaye et al., 2010; Mwai et al., 2013). These studies highlight the urgent need for 

targeted interventions to improve resource availability and support for English education in 

rural settings. 

The social perceptions of English (sub-theme 3.3) also presented challenges. Some 

students expressed hesitation in speaking English due to fear of being judged by their peers. 

This is in line with Huang & Jun (2014) who emphasize that students' willingness to 

communicate in English is significantly influenced by their prior learning experiences, which 
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often leave them feeling unprepared and anxious in speaking situations. Similarly, (Osterman, 

2014) found that Japanese university students reported a lack of meaningful practice 

opportunities, which contributed to their reluctance to engage in English conversation, 

echoing the sentiments of students who fear peer judgment. Furthermore, Hamad (2013) 

identified that fear of public speaking in English is prevalent among students in Saudi colleges, 

indicating that anxiety can severely hinder language acquisition and practical usage. These 

studies collectively underscore the importance of addressing emotional barriers and enhancing 

speaking opportunities in educational settings to foster a more supportive environment for 

language learners. 

The final discussion in response to the findings focuses on Solutions and 

Recommendations for Successful Implementation. To overcome these challenges, the 

participants of this study identified several strategies that could improve the implementation 

of the Merdeka Curriculum. These included providing competent English teachers (sub-theme 

4.1) which aligns with findings by (Sunguya et al., 2014), who highlight that time constraints 

and scheduling issues significantly hinder the effective implementation of interprofessional 

education. This parallels the challenges faced by English teachers in Indonesia regarding 

curriculum adaptation and teacher preparedness, as noted by (Copland et al., 2013) 

Furthermore, the study participants also emphasized the need for continuous teacher 

training (sub-theme 4.2) to address gaps in English teaching proficiency, especially for those 

without a background in the language.  For instance, Ekinci & Acar (2019) argue that teachers 

often feel an intrinsic motivation to pursue professional development, primarily to improve 

student performance and enhance their teaching effectiveness, which aligns with the 

participants' emphasis on training for those lacking a solid English background. Similarly, 

Acharya (2019) highlights that professional development activities, particularly those focused 

on student-centered teaching, significantly bolster teachers' self-efficacy, thereby improving 

their instructional practices and ultimately benefiting student learning outcomes. Furthermore, 

Abraham et al., (2022) demonstrate that training in ICT-assisted English language teaching 

not only enhances teachers' knowledge and skills but also equips them with the necessary tools 

to effectively integrate technology into their teaching, which is increasingly vital in 

contemporary educational contexts.  
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Additionally, the participants advocated for improvements in facilities and resources 

(subtheme 4.3), including the provision of modern teaching tools and better access to learning 

materials. The participants' advocacy for improvements in facilities and resources, particularly 

the provision of modern teaching tools and better access to learning materials, aligns with 

findings from recent literature that underlines the importance of adequate resources in 

enhancing educational outcomes. Additionally, the integration of technology in education, as 

discussed by Guy et al. (2014), illustrates how modern teaching tools can enhance learning 

experiences and outcomes, supporting the participants' call for improved resources. This 

reference is relevant and supports the claim regarding the benefits of technology in education.  

Finally, the study recommended flexibility in the curriculum to accommodate schools 

with fewer resources, which is crucial for enhancing the effectiveness of English language 

instruction in diverse educational settings. Research indicates that a flexible curriculum can 

better address the unique challenges faced by under-resourced schools, allowing for 

adaptations that meet local needs  Griffin et al. (2014). Furthermore, Karina (2023) emphasizes 

that flexibility in teaching methods can help mitigate students' speaking anxiety, particularly in 

environments where resources are limited. Additionally, Mukminin et al. (2015) argue that a 

responsive curriculum that considers the specific contexts of learners can significantly improve 

engagement and learning outcomes. Collectively, these findings highlight the importance of 

curricular flexibility in fostering an inclusive and effective English language learning 

environment, particularly in resource-constrained settings. 

Conclusion 

The findings of this study highlight both the challenges and benefits of teaching 

English under the Merdeka Curriculum. While the curriculum presents significant challenges, 

such as the need for teacher training, facility improvements, and overcoming social 

perceptions, it also offers considerable benefits, particularly in preparing students for advanced 

education and enhancing their English skills. The study’s findings align with existing literature 

on the importance of early English education and the challenges faced by educators in 

implementing new curricula. Based on these findings, it is recommended that policymakers 

focus on enhancing teacher preparedness, providing better resources, and ensuring ongoing 

support to foster the successful implementation of the Merdeka Curriculum. 
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In addition to highlighting the main findings, this study also puts forward several 

down-to-earth suggestions to help make English teaching under the Merdeka Curriculum 

more effective. Among these are better access to teacher training that focuses on specific 

needs, regular workshops to sharpen teaching skills, and stronger collaboration between 

schools and the local community. It's also important to make sure that basic learning tools and 

facilities are available. Beyond that, improving how educators and other stakeholders 

communicate, as well as encouraging teaching approaches that are sensitive to local culture, 

can really help deal with the social and cultural hurdles that both teachers and students face. 

Altogether, these ideas point to the need for a joined-up effort—one that goes beyond 

infrastructure and focuses on creating a more inclusive, encouraging space for learning. 

Disclosure statement  

The Authors state that there is no potential conflict of interest. 

References  

Abraham, M., Arficho, Z., & Habtemariam, T. (2022). Effects of Training in ICT-Assisted 

English Language Teaching on Secondary School English Language Teachers’ 

Knowledge, Skills, and Practice of Using ICT Tools for Teaching English. Education 

Research International, 2022, 1–10. https://doi.org/10.1155/2022/6233407 

Acharya, M. (2019). Professional Development Activities for Activity-Based Learning: 

Case of High School Health and Population Teachers in Kathmandu, Nepal. Research 

in Pedagogy, 9(2), 143–150. https://doi.org/10.17810/2015.97 

Adam, N., Abid, A., & Bantulu, Y. (2021). Challenges in Teaching English Writing Skills: 

Lessons Learnt From Indonesian High School English Language Teachers. Jambura 

Journal of English Teaching and Literature, 2(1), 12–21. 

https://doi.org/10.37905/jetl.v2i1.10632 

Arif, N. (2015). Removing English as Compulsory Subject from Primary Schools on the 

2013 Curriculum Based on Teachers’ Opinion. International Journal of Scientific and 

Research Publications, 5(8), 2–6. www.ijsrp.org 



IJoLTe |International Journal of Language Teaching and Education| 
|Vol. 8| No. 2|December|2024 | 

 

87 

 

|E-ISSN: 22598-2303|https://online-journal.unja.ac.id/IJoLTE|   

Azarnoosh, M. (2014). When Learning English Is Compulsory at School: Fluctuations in 

L2 Motivational Self System. International Journal of Applied Linguistics & English 

Literature, 3(6). https://doi.org/10.7575/aiac.ijalel.v.3n.6p.102 

Barac, R., Bialystok, E., Castro, D. C., & Sánchez, M. (2014). The Cognitive Development 

of Young Dual Language Learners: A Critical Review. Early Childhood Research 

Quarterly, 29(4), 699–714. https://doi.org/10.1016/j.ecresq.2014.02.003 

Berens, M. S., Kovelman, I., & Petitto, L. (2013). Should Bilingual Children Learn Reading 

in Two Languages at the Same Time or in Sequence? Bilingual Research Journal, 

36(1), 35–60. https://doi.org/10.1080/15235882.2013.779618 

Bialystok, E., & Craik, F. I. M. (2010). Cognitive and Linguistic Processing in the Bilingual 

Mind. Current Directions in Psychological Science, 19(1), 19–23. 

https://doi.org/10.1177/0963721409358571 

Birt, J., Khajeloo, M., Rega‐Brodsky, C. C., Siegel, M. A., Hancock, T. S., Cummings, K., 

& Nguyen, P. D. (2019). Fostering Agency to Overcome Barriers in College Science 

Teaching: Going Against the Grain to Enact Reform‐based Ideas. Science Education, 

103(4), 770–798. https://doi.org/10.1002/sce.21519 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa 

Cao, W. (2010). An Inconvenient Identity: Paradox, Complexity, and Strategies in a Social 

Foundations Classroom. Education and Urban Society, 43(4), 517–532. 

https://doi.org/10.1177/0013124510380719 

Chung, I., & Huang, Y. (2010). “English Is Not Easy, but I Like It!”: An Exploratory Study 

of English Learning Attitudes Amongst Elementary School Students in Taiwan. 

Educational Studies, 36(4), 441–445. https://doi.org/10.1080/03055690903424840 

Copland, F., Garton, S., & Burns, A. (2013). Challenges in Teaching English to Young 

Learners: Global Perspectives and Local Realities. Tesol Quarterly, 48(4), 738–762. 

https://doi.org/10.1002/tesq.148 

Ekinci, E., & Acar, F. E. (2019). Primary School Teachers’ Opinions on Professional 

Development (Professional Development Model Proposal). Journal of Education and 

Training Studies, 7(4), 111. https://doi.org/10.11114/jets.v7i4.4039 



IJoLTe |International Journal of Language Teaching and Education| 
|Vol. 8| No. 2|December|2024 | 

 

88 

 

|E-ISSN: 22598-2303|https://online-journal.unja.ac.id/IJoLTE|   

Fairchild, R., Everly, M., Walters, L. J., Bauer, R., Laws, S., & Anderson, L. (2012). Rural 

Nurses’ Continuing Education Needs: A U.S. Multi-Site Survey Reveals Challenges 

and Opportunities. Journal of Nursing Education and Practice, 3(5). 

https://doi.org/10.5430/jnep.v3n5p45 

Fairtlough, A., Bernard, C., Fletcher, J., & Ahmet, A. (2013). Black Social Work Students’ 

Experiences of Practice Learning: Understanding Differential Progression Rates. 

Journal of Social Work, 14(6), 605–624. https://doi.org/10.1177/1468017313500416 

Gawi, E. M. K. (2011). The Effects of Age Factor on Learning English: A Case Study of 

Learning English in Saudi Schools, Saudi Arabia. English Language Teaching, 5(1). 

https://doi.org/10.5539/elt.v5n1p127 

Griffin, T., Clarke, J., Lancashire, E., Pallan, M., Passmore, S., & Adab, P. (2014). Teacher 

Experiences of Delivering an Obesity Prevention Programme (The WAVES Study 

Intervention) in a Primary School Setting. Health Education Journal, 74(6), 655–667. 

https://doi.org/10.1177/0017896914556907 

Guy, R., Pisani, H., Rich, P., Leahy, C., Mandarano, G., & Molyneux, T. (2014). Less Is 

More: Development and Evaluation of an Interactive E‐atlas to Support Anatomy 

Learning. Anatomical Sciences Education, 8(2), 126–132. 

https://doi.org/10.1002/ase.1461 

Hamad, M. M. (2013). Factors Negatively Affect Speaking Skills at Saudi Colleges for 

Girls in the South. English Language Teaching, 6(12). 

https://doi.org/10.5539/elt.v6n12p87 

Hoff, E., Core, C., Place, S., Rumiche, R., Senor, M. C., & Parra, M. (2011). Dual Language 

Exposure and Early Bilingual Development. Journal of Child Language, 39(1), 1–27. 

https://doi.org/10.1017/s0305000910000759 

Huang, B. H., & Jun, S. (2014). Age Matters, and So May Raters. Studies in Second 

Language Acquisition, 37(4), 623–650. https://doi.org/10.1017/s0272263114000576 

Justice, L. M., Petscher, Y., Schatschneider, C., & Mashburn, A. J. (2011). Peer Effects in 

Preschool Classrooms: Is Children’s Language Growth Associated with Their 

Classmates’ Skills? Child Development, 82(6), 1768–1777. 

https://doi.org/10.1111/j.1467-8624.2011.01665.x 



IJoLTe |International Journal of Language Teaching and Education| 
|Vol. 8| No. 2|December|2024 | 

 

89 

 

|E-ISSN: 22598-2303|https://online-journal.unja.ac.id/IJoLTE|   

Karina, S. (2023). The Hesitation of Students in Speaking English at the English Education 

Study Program Universitas  Islam Ahmad Dahlan Sinjai. Jle Journal of Literate of 

English Education Study Program, 4(01), 9–18. 

https://doi.org/10.47435/jle.v4i01.1821 

Kaye, D. K., Mwanika, A., Sekimpi, P., Tugumisirize, J., & Sewankambo, N. (2010). 

Perceptions of Newly Admitted Undergraduate Medical Students on Experiential 

Training on Community Placements and Working in Rural Areas of Uganda. BMC 

Medical Education, 10(1). https://doi.org/10.1186/1472-6920-10-47 

Kemendikbudristek. (2024). Peraturan Menteri Pendidikan, Kebudayaan, Riset dan 

Teknologi Republik Indonesia Nomor 12 Tahun 2024 Tentang Kurikulum Pada 

Pendidikan Anak Usia Dini, Jenjang Pendidikan Dasar, Dan Jenjang Pendidikan 

Menengah. Badan Pengembangan Sumber Daya Manusia Pendidikan Dan 

Kebudayaan Dan Penjaminan Mutu Pendidikan, 1–26.  

Kim, Y. H., Davidson, G., & Ho, R. (2013). Psychological and Linguistic Determinants of 

Educational Adjustment Among Thai Students Enrolled in First-Year Thai University 

English Language Courses. Journal of Psychology Research, 3(1). 

https://doi.org/10.17265/2159-5542/2013.01.004 

Kuhl, P. K. (2011). Early Language Learning and Literacy: Neuroscience Implications for 

Education. Mind Brain and Education, 5(3), 128–142. https://doi.org/10.1111/j.1751-

228x.2011.01121.x 

Lee, J. C., & Yin, H. (2010). Teachers’ Emotions and Professional Identity in Curriculum 

Reform: A Chinese Perspective. Journal of Educational Change, 12(1), 25–46. 

https://doi.org/10.1007/s10833-010-9149-3 

Morganna, R., Sumardi, S., & Tarjana, S. S. (2020). Tertiary English Students’ Attitude 

Towards Intercultural Language Learning. Indonesian Journal of Applied Linguistics, 

9(3), 657–665. https://doi.org/10.17509/ijal.v9i3.23216 

Mukminin, A., Masbirorotni, M., Alfian, A., Sutarno, S., Arif, N., & Maimunah, M. (2015). 

EFL Speaking Anxiety Among Senior High School Students and Policy 

Recommendations. Journal of Education and Learning (Edulearn), 9(3), 217–225. 

https://doi.org/10.11591/edulearn.v9i3.1828 



IJoLTe |International Journal of Language Teaching and Education| 
|Vol. 8| No. 2|December|2024 | 

 

90 

 

|E-ISSN: 22598-2303|https://online-journal.unja.ac.id/IJoLTE|   

Mwai, G. W., Mburu, G., Torpey, K., Frost, P. J., Ford, N., & Seeley, J. (2013). Role and 

Outcomes of Community Health Workers in HIV Care in Sub‐Saharan Africa: A 

Systematic Review. Journal of the International Aids Society, 16(1). 

https://doi.org/10.7448/ias.16.1.18586 

Mwamwenda, T. S. (2014). Early Childhood Education in Africa. Mediterranean Journal 

of Social Sciences. https://doi.org/10.5901/mjss.2014.v5n20p1403 

Newton, F. J., Wright, J., & Newton, J. M. (2014). Skills Training to Avoid Inadvertent 

Plagiarism: Results From a Randomised Control Study. Higher Education Research 

& Development, 33(6), 1180–1193. https://doi.org/10.1080/07294360.2014.911257 

Odejobi, C. O. (2014). A Comparative Study of Language Instructional Delivery System 

Between Nursery Schools in Rural and Urban Areas in Osun State. World Journal of 

Education, 4(5). https://doi.org/10.5430/wje.v4n5p31 

Osterman, G. L. (2014). Experiences of Japanese University Students’ Willingness to Speak 

English in Class. Sage Open, 4(3). https://doi.org/10.1177/2158244014543779 

Palermo, F., Mikulski, A. M., Fabes, R. A., Hanish, L. D., Martin, C. L., & Stargel, L. E. 

(2013). English Exposure in the Home and Classroom: Predictions to Spanish-

Speaking Preschoolers’ English Vocabulary Skills. Applied Psycholinguistics, 35(6), 

1163–1187. https://doi.org/10.1017/s0142716412000732 

Papi, M., & Teimouri, Y. (2012). Dynamics of Selves and Motivation: A Cross‐sectional 

Study in the EFL Context of Iran. International Journal of Applied Linguistics, 22(3), 

287–309. https://doi.org/10.1111/j.1473-4192.2012.00312.x 

Range, B. G., Duncan, H. E., Scherz, S., & Haines, C. (2012). School Leaders’ Perceptions 

About Incompetent Teachers. Nassp Bulletin, 96(4), 302–322. 

https://doi.org/10.1177/0192636512459554 

Sunguya, B. F., Hinthong, W., Jimba, M., & Yasuoka, J. (2014). Interprofessional 

Education for Whom? — Challenges and Lessons Learned From Its Implementation 

in Developed Countries and Their Application to Developing Countries: A Systematic 

Review. Plos One, 9(5), e96724. https://doi.org/10.1371/journal.pone.0096724 

Uccelli, P., Barr, C. D., Dobbs, C. L., Galloway, E. P., Meneses, A., & Sánchez, E. (2014). 

Core Academic Language Skills: An Expanded Operational Construct and a Novel 



IJoLTe |International Journal of Language Teaching and Education| 
|Vol. 8| No. 2|December|2024 | 

 

91 

 

|E-ISSN: 22598-2303|https://online-journal.unja.ac.id/IJoLTE|   

Instrument to Chart School-Relevant Language Proficiency in Preadolescent and 

Adolescent Learners. Applied Psycholinguistics, 36(5), 1077–1109. 

https://doi.org/10.1017/s014271641400006x 

Wieman, C., Deslauriers, L., & Gilley, B. (2013). Use of Research-Based Instructional 

Strategies: How to Avoid Faculty Quitting. Physical Review Special Topics - Physics 

Education Research, 9(2). https://doi.org/10.1103/physrevstper.9.023102 

Wu, W., & Hammond, M. (2011). Challenges of University Adjustment in the UK: A Study 

of East Asian Master’s Degree Students. Journal of Further and Higher Education, 

35(3), 423–438. https://doi.org/10.1080/0309877x.2011.569016 

Yin, J., Guan, C. Q., Smolen, E. R., Geva, E., & Wang, M. (2022). Does Early Exposure to 

Chinese–English Biliteracy Enhance Cognitive Skills? Frontiers in Psychology, 13. 

https://doi.org/10.3389/fpsyg.2022.852437 

 
 


