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Abstract 
This study aimed to analyze students’ reading comprehension skills on narrative texts at SMP 
Muhammadiyah 2 Gorontalo and the factors that influenced such comprehension, both at the literal and 
inferential comprehension levels. The research method used was descriptive qualitative, with data 
collection through observation, interviews, and documentation. The main data sources were observation 
and interview results, while secondary data sources included relevant books, journals, and theses. Data 
analysis techniques used included data reduction, data presentation, and conclusion drawing, with 
triangulation as a step to increase data validity. The results showed that the reading comprehension ability 
of grade VIII students at SMP Muhammadiyah 2 Gorontalo was still relatively low. In the Roro Jonggrang 
text, about 40% of students showed good ability, while in the Timun Emas text, almost 90% of students 
were in the low category. Although students were able to understand the story structure and characters, 
they struggled to identify moral messages and deeper meanings and answer implicit questions. Factors 
influencing the low comprehension included limited vocabulary, lack of motivation to read, an 
unsupportive environment, and the influence of the teacher's role in the learning process. 
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INTRODUCTION  

In today’s world, English has become a global language, widely spoken as a second language across 
the globe. With the rapid development of technology and global interconnectedness, it has become 
essential for Indonesians to learn English. Many countries include English in their education curriculum, 
starting from an early age. In Indonesia, English is vital for communication in fields like science, aviation, 
computer science, diplomacy, and tourism. Learning English at the junior high school level (SMP/MTS) 
is aimed at developing students’ language skills, especially in writing and speaking, while also fostering 
an awareness of English’s importance in global competitiveness (Tanduklangi et al., 2019). Furthermore, 
students are encouraged to develop an understanding of the relationship between language and culture. 

English holds a significant role in advancing technology and science in Indonesia. Additionally, it 
serves as a bridge for global communication, especially through digital platforms. To access this global 
information, mastering English is crucial. There are four primary skills that students must develop in 
learning English: reading, listening, speaking, and writing. Among these, reading is often considered the 
most important skill, as it enriches students’ knowledge and supports their growth in other language areas 
(Yoon, 2024). According to Jiang (2015) reading ability is essential for comprehending text and obtaining 
information. Locher (2019) also emphasized that reading comprehension is indispensable for absorbing 
knowledge, particularly in the fields of science and technology. 

Reading comprehension involves not only understanding words and sentences but also interpreting 
deeper meanings, drawing conclusions, and analyzing the content critically (Çağ, 2024). Pauk (1979) 
defines reading comprehension as the process of extracting the message conveyed by the author. With 
strong reading comprehension skills, students can identify main ideas, recognize relationships between 
concepts, and integrate new knowledge effectively. 

In education, reading comprehension is not merely about fluently reading words but about 
understanding the deeper messages, such as the author’s purpose, the implicit meanings, and the main 
ideas (Langer, 1984). These skills are essential for effective learning across subjects and for accessing 
information. English language learners are exposed to various texts, including narrative texts, which are 
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often used to practice reading comprehension. Narrative texts, which include both fiction and non-fiction, 
require students to grasp storylines and identify moral lessons (Gajria & McAlenney, 2020). Students at 
SMP Muhammadiyah 2 Gorontalo are introduced to various narrative texts, which provide opportunities 
to practice their reading comprehension skills. 

There are four types of reading comprehension according to Crawley and Mountain in Herliyanto 
(2015). First, literal comprehension is the most basic type of comprehension. Second, inferential 
comprehension means understanding information that is stated indirectly (implied) in the text. Third, 
critical comprehension. Fourth, creative comprehension. These types of reading comprehension need to 
be understood by teachers because they are the basis for implementing reading comprehension learning. 
In addition, these types of comprehension are interrelated. Literal comprehension is the basis for higher 
comprehension, namely inferential, critical, and creative comprehension. Burns and Roe; Rubin; and 
Syafi’ie in Kholiq and Luthfiyati (2018), Literal understanding is the ability to understand information 
that is explicitly stated in the text and literal understanding is the lowest level of understanding. Inferential 
understanding is the ability to understand information that is stated indirectly (implied) in the text. Critical 
comprehension is the ability to evaluate text material. Creative comprehension is the ability to express 
emotional and aesthetic responses to texts in accordance with personal and professional standards. 

At the junior high school level especially, relevant types of reading comprehension include literal 
and inferential comprehension, which are adapted to the context and students’ abilities. Literal 
comprehension is basic comprehension that focuses on the information conveyed directly in the text. At 
this age, students are generally able to understand information that is clearly written, such as recognizing 
facts or statements in a reading passage. Meanwhile, inferential comprehension at the junior high level 
involves the ability to understand meanings that are not directly mentioned in the text, or that are implied. 
This includes the ability to draw conclusions, understand hidden messages, and connect various 
information in the text. This inferential comprehension is a step up from literal comprehension. 

However, based on preliminary observations at SMP Muhammadiyah 2 Gorontalo, it was found 
that students faced several challenges in understanding English narrative texts. Many struggled with 
identifying the main idea, drawing conclusions, and recognizing the moral message. Contributing factors 
to these difficulties include limited vocabulary, a lack of grammar proficiency, and insufficient practice 
in reading English texts. These factors hinder students’ ability to engage with narrative texts at a deeper 
level, which is crucial for their overall reading comprehension skills. 

Previous studies on reading comprehension in narrative texts have provided valuable insights. For 
example, research by Kasdemir (2023) demonstrated varying levels of reading comprehension in 
narrative texts among students from different schools. However, this study differentiates itself by using 
student worksheet analysis to measure comprehension, instead of relying solely on question-and-answer 
or multiple-choice tests. Additionally, this study focuses on grade VIII students and examines not just 
their final answers but also their cognitive processes when responding to essay questions. Furthermore, 
this study introduces new variables such as motivation, interest, and vocabulary limitations, which are 
expected to offer a deeper understanding of the factors influencing reading comprehension. 

Therefore, this article aims to explore the reading comprehension abilities of grade VIII students 
at SMP Muhammadiyah 2 Gorontalo, specifically in understanding narrative texts, and to identify the 
causes behind their difficulties in comprehending these texts. The findings of this research are expected 
to contribute to the development of effective teaching and assessment methods to improve students' 
reading comprehension skills. 

METHODS 

This study used a qualitative descriptive approach to explore how eighth-grade students at SMP 
Muhammadiyah 2 Gorontalo understood narrative texts. The goal was to gain insight into both their literal 
and inferential reading comprehension by observing real classroom situations. Data were gathered from 
two main sources: primary data, which came from direct observations, interviews with students and 
teachers, and students’ reading assignments; and secondary data, which were taken from books, journals, 
and previous research related to reading comprehension.  

The research subjects were grade VIII students and English teachers who were selected to 
participate in this study. To collect the data, the researcher used an observation checklist focused on ten 
key indicators of comprehension, a semi-structured interview guide, and various written documents. 
These methods helped the researcher gather rich, detailed information from different angles. Once the 
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data were collected, they were analyzed through three steps: reducing the data to focus on what mattered 
most, organizing the information clearly, and drawing meaningful conclusions. The findings showed how 
students processed the texts and highlighted several challenges they faced, such as limited vocabulary, 
low motivation, minimal teacher support, a less encouraging school environment, and a lack of reading 
support at home. 

FINDINGS AND DISCUSSION 

This section presents the findings of the study concerning the reading comprehension abilities of 
Grade VIII students at SMP Muhammadiyah 2 Gorontalo in understanding narrative texts. The data were 
obtained through student worksheets and interviews. 

 
A. Students’ Reading Comprehension on “Poor Mr. Lebai” 

Based on the analysis of the student worksheets for the narrative text Poor Mr Lebai, 8 students 
(40%) achieved scores in the high category, Four students (20%) were categorized as medium, while the 
other 8 students (40%), fell into the low category. The average score for this text was 70. 

 
Table 1. Reading Comprehension Scores for “Poor Mr. Lebai” 

Category Value Number of Students  Percentage 
High ≥70 8 40% 
Medium  50-69 4 20% 
Low  <50 8 40% 

 

B. Students’ Reading Comprehension on “Timun Emas” 
In the Timun Emas narrative, no students achieved scores in the high category. Two students (10%) 

were categorized as medium, while the majority, 18 students (90%), fell into the low category. The 
average score for this text was 52. 

 
Table 2. Reading Comprehension Scores for “Timun Emas” 

Category Value Number of Students  Percentage 
High ≥70 0 0% 
Medium  50–69 2 10% 
Low  <50 18 90% 

 

C. Students’ Reading Comprehension on “Roro Jonggrang” 
For the Roro Jonggrang narrative, 5 students (25%) achieved scores in the high category, 5 students 

(25%) were in the medium category, and 10 students (50%) fell into the low category. The average score 
was 65 

Tabel 3. Reading Comprehension Scores “Roro Jonggrang” 

Category Value Number of Students  Percentage 
High ≥70 5 25% 
Medium  50-69 5 25% 
Low  <50 10 50% 

 

D. Comparison of Reading Comprehension Across Texts 
Figure 1 shows the distribution of student reading comprehension scores across the three narrative 

texts. The Poor Mr. Lebai text resulted in the highest percentage of students in the high category (40%), 
followed by Roro Jonggrang (25%), and Timun Emas (0%). 
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Figure 1. Comparison of Reading Comprehension Categories Across Narrative Texts (Bar chart Here 

Showing High, Medium, and Low Percentages for Each Text) 

Based on Figure 1 which illustrates the bar chart of the results of reading comprehension skills of 
grade VIII students at SMP Muhammadiyah 2 Gorontalo, it can be seen that 40% of students obtained a 
high category on the narrative text Poor Mr. Lebai. In addition, 25% of students are in the medium 
category on the narrative text of Roro Jonggrang, while 90% of students are in the low category on the 
narrative text of Timun Emas. 

In addition to the test results, the study identified five main factors causing students’ difficulties in 
reading comprehension: (1) lack of vocabulary mastery, (2) low interest in reading, (3) monotonous 
teaching methods, (4) limited school facilities, especially reading materials, and (5) unsupportive home 
environment. The findings were supported by data from classroom observations and semi-structured 
interviews with both teachers and students, which consistently highlighted the dominant role of 
vocabulary limitations and low motivation in students' struggles to comprehend narrative texts. 

 This study investigated the reading comprehension skills of eighth-grade students at SMP 
Muhammadiyah 2 Gorontalo by analyzing their performance on three narrative texts: Poor Mr. Lebai, 
Timun Emas, and Roro Jonggrang. The findings reveal that students’ comprehension levels varied across 
the texts, suggesting differences in text difficulty and student engagement with the content. Based on data 
from student worksheets, it is known that the students performed best on the text Poor Mr. Lebai, where 
40% achieved a high comprehension score. This was followed by Roro Jonggrang with 25% scoring in 
the high category, while Timun Emas presented the greatest challenge, with 90% of students sco ring in 
the low category. 

These results indicate that students’ comprehension tends to be better when texts are simpler and 
focus on literal comprehension, such as identifying settings and explicitly stated facts. This aligns with 
Rubin’s (in Hilaliyah) notion that literal comprehension allows readers to process directly stated 
information with minimal inference. 

Conversely, texts requiring inferential comprehension (Teo, 2012), such as Timun Emas, posed 
greater difficulty. Students struggled to summarize the content, identify moral messages, and interpret 
implied meanings. This is supported by Murphy (2024), who describe inferential comprehension as the 
ability to derive understanding from implicit cues, an advanced skill often hindered by limited vocabulary 
and insufficient exposure to complex texts. 

These findings are consistent with previous research highlighting the strong correlation between 
vocabulary mastery and reading comprehension ability (Jenkins & Pany, 2017). Nunan (1991) 
emphasized the pivotal role of vocabulary in facilitating comprehension, particularly when interpreting 
implicit content. Additionally, the data supports Asher (2017) that reading interest significantly affects 
reading outcomes. Students demonstrated low motivation when reading English texts, particularly those 
they found difficult or unengaging. 
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Teacher methodology also emerged as a contributing factor (Sadeghi et al., 2016). The dominance 
of traditional lecture-based methods limited student engagement and failed to foster an interactive 
learning environment (Kovács, 2018). This echoes findings from prior studies that emphasize the 
importance of varied teaching strategies and student-centered approaches in enhancing language learning 
outcomes. 

Furthermore, external environmental factors such as the limited availability of English reading 
materials at school and the minimal use of English at home, they were found to negatively impact 
comprehension (Feng & Chen, 2016). These findings are aligned with (Brandl, 2002), which categorizes 
comprehension barriers into internal (cognitive, psychological) and external (environmental, 
instructional) factors. 

This study is subject to several limitations. First, it was conducted only in one school with a limited 
number of grade VIII students, which restricts the generalizability of the findings. Second, the study 
focused solely on narrative texts, excluding other text genres such as expository or descriptive texts, which 
may elicit different comprehension patterns. Third, the data collection was carried out within a limited 
time frame, preventing longitudinal observation of student progress. 

In addition, this study has not deeply explored psychological factors, such as students’ reading 
anxiety or self-confidence levels, which may have influenced their comprehension results. This limitation 
opens up opportunities for future research to further explore these aspects, as well as expand the scope of 
text types studied, involve students from more diverse school backgrounds, and include psychological 
assessments to get a more comprehensive picture of students’ reading ability. 

Future research is recommended to explore reading comprehension on various text genres to see 
the consistency of students’ difficulties. In addition, vocabulary enrichment programs and multimedia-
based interactive learning strategies need to be studied to improve literal and inferential comprehension. 
Longitudinal studies are also important to monitor the long-term development of reading skills. Equally 
important, psychological aspects such as anxiety and motivation to read need to be included to gain a 
more comprehensive picture of the internal factors that affect students’ comprehension. 

 

CONCLUSION  
This study shows that the reading comprehension ability of grade VIII students at SMP 

Muhammadiyah 2 Gorontalo towards narrative texts is still relatively low, with varying results in the 
three texts tested: Poor Mr. Lebai (40% students in the high category), Roro Jonggrang (25% students in 
the medium category), and Timun Emas (90% students in the low category). This difference in results 
was influenced by the type of questions, where the explicit questions in Poor Mr. Lebai made it easier for 
students to understand the setting of the story, although they had difficulty in finding the main idea, moral 
message, and conclusion of the story. Factors that influence students’ difficulties include limited 
vocabulary, low motivation and interest in reading, lack of support facilities at school, and lack of parental 
attention to children’s education. This study was limited to a sample of students in one school, so the 
results cannot be generalized. To improve reading comprehension, it is recommended that students’ 
vocabulary be strengthened, motivation and interest in reading be increased, and support from teachers 
and parents be improved, in addition to improving reading learning facilities at school. 

ACKNOWLEDGMENT  
The researchers would like to thank Allah SWT for his blessings so we can complete this research 

and all the participants of this research from SMP 2 Muhammadiyah Gorontalo as well thank you for 
helping us. 

 
REFERENCES 
Asher, S. R. (2017). Topic Interest And Children’s Reading Comprehension. Theoretical Issues in 

Reading Comprehension, 525–534. https://doi.org/10.4324/9781315107493-28 
Brandl, K. (2002). Integrating internet-based reading materials into the foreign language curriculum: 

From teacher- to student-centered approaches. Language Learning and Technology, 6(3), 87–107. 
Çağ, H. D. (2024). Improving Reading Comprehension Strategies as well as Reading Attitudes and Habits 

of 5th-Grade Students through the Reading Circle Technique. Egitim ve Bilim, 49(217). 
https://doi.org/10.15390/EB.2023.12166 



  
 English Education International Conference (EDUTICON) 2025 

   

Hal | 1088  
 

Feng, Q., & Chen, L. (2016). A Study on Teaching Methods of Reading Comprehension Strategies by 
Comparison between TEM-4 Reading Comprehension and IELTS Academic Reading 
Comprehension. Journal of Language Teaching and Research, 7(6), 1174. 
https://doi.org/10.17507/jltr.0706.15 

Gajria, M., & McAlenney, A. L. (2020). Effective Strategies for Improving Reading Comprehension. 
Oxford Research Encyclopedia of Education. 
https://doi.org/10.1093/acrefore/9780190264093.013.1225 

Hilaliyah, T. Keterampilan Pemahaman Membaca Siswa Kelas VII Sekolah Menengah Pertama Melalui 
SQ3R dan Tes Pilihan Ganda. Metalingua, Vol. 17 No. 1, Juni 2019:81–94 

Herliyanto. (2015). Membaca Pemahaman dengan strategi KWL pemahaman dan minat membaca. 
Yogyakarta, CV budi utama. 

Jenkins, J. R., & Pany, D. (2017). Teaching Reading Comprehension in the Middle Grades. Theoretical 
Issues in Reading Comprehension, 555–574. https://doi.org/10.4324/9781315107493-30 

Jiang, Y. (2015). Chinese College Students’ English Reading Comprehension in Silent and Loud 
Reading-Mode. English Language Teaching, 8(4). Https://doi.Org/10.5539/Elt.V8n4p24 

Kaşdemir, B., & Ozdemir, O. (2023). Developing The Reading Comprehension Skills of A Student With 
A Specific Learning Disability Through The Predict-Organize-Search-Summarize- Evaluate (Posse) 
Reading Comprehension Strategy. Journal of Advanced Education Studies, 5(1), 82–105. 
https://doi.org/10.48166/ejaes.1286630 

Kholiq., A & Luthfiyati, D. 2018. Tingkat Membaca Pemahaman Siswa SMAN 1 Bluluk Lamongan. 
Reforma: Jurnal Pendidikan dan Pembelajaran, 7(1) 1-11. 

Kovács, G. (2018). Reading Strategies, Reading Comprehension, and Translation. Acta Universitatis 
Sapientiae, Philologica, 10(2), 55–67. https://doi.org/10.2478/ausp-2018-0013 

Langer, J. A. (1984). Examining Background Knowledge and Text Comprehension. Reading Research 
Quarterly, 19(4), 468. https://doi.org/10.2307/747918 

Locher, F., & Pfost, M. (2019). The relation between time spent reading and reading comprehension 
throughout the life course. Journal of Research in Reading, 43(1), 57–77. 
https://doi.org/10.1111/1467-9817.12289 

Murphy, J. E. (Judith E. (2024). The development of a reading test for inferential comprehension. 
University of Queensland Library. https://doi.org/10.14264/106466 

Nunan, D. (1991). Communicative Tasks and the Language Curriculum. TESOL Quarterly, 25(2), 279–
295. https://doi.org/10.2307/3587464 

Pauk, W. (1979). Textbook comprehension: The concept of awareness. Reading World, 19(2), 185–186. 
https://doi.org/10.1080/19388077909557532 

Sadeghi, E., Afghari, A., & Zarei, G.-R. (2016). Shadow-Reading Effect on Reading Comprehension: 
Actualization of Interactive Reading Comprehension: (A Vygotskyan View!). English Language 
Teaching, 9(3), 130. https://doi.org/10.5539/elt.v9n3p130 

Tanduklangi, A., Lio, A., & Alberth, A. (2019). Classroom action research in teaching English for senior 
high school students through blended learning in Kendari of Indonesia. Journal of E-Learning and 
Knowledge …. http://je-lks.org/ojs/index.php/Je-LKS_EN/article/view/1579 

Teo, A. (2012). Promoting efl students’ inferential reading skills through computerized dynamic 
assessment. Language Learning and Technology, 16(3), 10–20. 

Yoon, H. (2024). Reading Comprehension and Comprehension Monitoring in First-grade Children with 
Vocabulary Delay. Communication Sciences &amp; Disorders, 29(2), 236–245. 
https://doi.org/10.12963/csd.240018 

 


