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 The research studied how parent learning action cells (PLACs) can 

improve reading skills for non-readers and struggling readers using 

different teaching methods. It aimed to see how PLACs affect 

vocabulary, comprehension, and fluency. The mixed-methods 

approach of the study highlighted strategies parents can use, like 

phonics, sight words, and comprehension techniques. Results showed 

that students improved their reading skills after PLACs, and there 

was a strong link between parents' participation and post-assessment 

scores. Parents noted that their child felt more confident in reading, 

improved comprehension, better understanding of reading strengths 

and weaknesses, a desire to continue reading together, and the 

importance of spending time reading with their child.  

1. Introduction 

 Foundational literacy development remains a persistent challenge in many public 

elementary schools, particularly in the early grades where reading skills are expected to be 

firmly established. At Luis O. Renon Integrated School, Grade 2 pupils during the School 

Year 2022–2023 exhibited significant difficulties in reading, largely attributed to prolonged 

exposure to modular learning, limited access to quality instructional support at home, and 

insufficient opportunities for guided reading practice during the formative years of 

kindergarten and Grade 1. These conditions contributed to learning gaps that hindered pupils’ 

ability to develop essential reading competencies. 

 Reading is a core academic skill that serves as the foundation for learning across all 

subject areas. Pupils who struggle to read at the primary level often experience difficulties in 

comprehension, written expression, and academic performance in higher grade levels 

(Madrid, Balawag, & Franca, 2025). Moreover, limited reading proficiency may negatively 

affect learners’ motivation, confidence, and overall engagement in school (Huebner, & 

Jennings, 2023). Despite the crucial role of early reading instruction, many parents and 

guardians who supported their children’s learning at home were unprepared to teach reading 

effectively due to limited pedagogical knowledge, lack of instructional materials, and 
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unfamiliarity with systematic reading strategies (O’Connor & Cremin, 2025). In this study, a 

considerable number of Grade 2 pupils remained non-readers or struggling readers. 

 Reyes and Corpuz (2021) highlight that limited exposure to reading materials at home 

and inconsistent literacy instruction are significant contributors to persistent reading 

comprehension challenges among early grade learners. These factors collectively emphasize 

the need for a structured intervention that actively involves parents as partners in the reading 

development of their children. 

 In response to these challenges, this study aims to evaluate the effectiveness of the 

Parent Learning Action Cell (PLAC) as an intervention to improve the reading skills of 

struggling Grade 2 learners. The PLAC provides a structured and supportive platform for 

parents who are willing to assist their children but lack the confidence and skills necessary for 

effective reading instruction. Through guided sessions, parents are introduced to evidence-

based strategies such as phonics instruction, sight word recognition, and interactive reading 

techniques that address the varying needs of non-readers and struggling readers. Dicataldo, 

Rowe, & Roch (2022) corroborated that a parent‑focused intervention using dialogic shared 

book reading strategies can lead to significant improvements in early language and literacy 

skills and enhanced the quality of parent–child interaction during shared reading. 

 The PLAC is designed to support Grade 2 learners experiencing reading difficulties by 

strengthening home–school collaboration. Sessions are facilitated by the class teacher, who 

guides parents in the use of established reading approaches, including the Marungko 

Approach (Bernabe, 2024) and the Claveria Technique (Bautista, 2022). Parents are provided 

with a specially developed reading booklet to support consistent practice at home. The initial 

session focuses on orienting parents to the objectives of the PLAC, followed by sessions that 

emphasize practical application, shared experiences, and continuous communication between 

parents and teachers. 

 Through sustained parental engagement and guided instructional support, the PLAC 

seeks to enhance parents’ capacity to facilitate effective reading instruction at home. 

Ultimately, this intervention aims to improve the reading proficiency of Grade 2 learners, 

strengthen their academic foundation, and promote long-term educational success by 

addressing early literacy challenges in a systematic and collaborative manner. 

2. Literature Review 

 This section presents a comprehensive review of related literature and studies that 

provide the theoretical, empirical, and contextual foundations of the present research. The 

review is organized thematically to examine reading difficulties among learners, the role of 

parental involvement in literacy development, the emergence of Parent Learning Action Cells 

(PLACs), and innovative instructional approaches that support struggling readers. 

Collectively, these studies establish the relevance and necessity of investigating the 

effectiveness of PLACs in enhancing the reading skills of non-readers and struggling readers. 

2.1. Reading as a Fundamental Skill in Child Development 

 Reading is a core academic skill that underpins learners’ success across subject areas 

and plays a crucial role in cognitive, social, and emotional development. Snow, Burns, and 

Griffin (1998) emphasized that reading proficiency acquired during the early grades serves as 

a strong predictor of long-term academic achievement. Conversely, learners who experience 

difficulty in reading at an early age are more likely to encounter persistent academic 

challenges throughout their schooling. Juel (1988) noted that early reading failure often 
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results in a cumulative deficit, wherein struggling readers fall further behind their peers over 

time. This phenomenon, commonly referred to as the “Matthew Effect” in reading, was 

further explained by Stanovich (1986), who argued that poor readers receive less exposure to 

print, thereby limiting their vocabulary growth and comprehension development. These 

findings underscore the urgency of early and sustained interventions for non-readers and 

struggling readers. 

2.2. Reading Difficulties and Educational Consequences 

 Struggling readers typically exhibit difficulties in phonemic awareness, decoding, 

fluency, vocabulary, and comprehension (Lyon, Shaywitz, & Shaywitz, 2003). These 

difficulties not only affect academic performance but also influence learners’ motivation, self-

confidence, and classroom participation. When left unaddressed, reading difficulties may lead 

to disengagement from school and increased risk of dropout. Research consistently highlights 

the importance of early identification and targeted support to mitigate the long-term 

consequences of reading failure. Effective literacy intervention requires a holistic approach 

that involves not only schools but also families and communities in supporting learners’ 

reading development (Sénéchal, 2006). 

2.3. Parental Involvement in Education 

 Parental involvement has long been recognized as a critical factor influencing 

children’s academic achievement. Epstein (1994) conceptualized parental involvement 

through a framework consisting of six types: parenting, communicating, volunteering, 

learning at home, decision-making, and collaborating with the community. This framework 

emphasizes that meaningful parental engagement extends beyond school-based activities and 

includes support for learning within the home environment. Epstein (2005) further observed 

that limited or strained relationships between parents and teachers hinder the development of 

effective school–family partnerships. In contrast, strong collaboration between parents and 

educators fosters positive learning environments and enhances student outcomes. 

2.4. Parental Involvement and Academic Achievement 

 Numerous studies have established a positive relationship between parental 

involvement and students’ academic performance. Fan and Chen (2001) found that parental 

expectations and home-based involvement had a significant impact on learners’ academic 

achievement. Similarly, Hill and Tyson (2009) emphasized that consistent parental 

engagement contributes to improved motivation, behavior, and academic success. Fullan 

(2001) asserted that parental involvement is a powerful driver of educational reform, noting 

that the closer parents are to the educational process, the greater the positive impact on 

learners’ development and achievement. These findings highlight the necessity of 

empowering parents to actively participate in their children’s education. 

2.5. Parental Involvement in Literacy Development 

 Parental involvement is particularly influential in the development of children’s 

reading skills. Sénéchal and LeFevre (2002) demonstrated that home literacy activities, such 

as shared reading, storytelling, and discussions about books, significantly improve children’s 

vocabulary and reading comprehension. Their study emphasized that informal literacy 

experiences at home play a crucial role in early reading development. Sénéchal and Young 

(2008) further confirmed that parental engagement in literacy-related activities is strongly 

associated with children’s reading comprehension and vocabulary growth. These findings 
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suggest that parents serve as essential literacy models and facilitators, especially for children 

who struggle with reading. 

2.6. Policy Support for Parental Involvement 

 The Philippine government recognizes the critical role of parents in their children’s 

education and has institutionalized mechanisms to strengthen parental engagement. Republic 

Act No. 11908 (2022) explicitly mandates the establishment of the Parent Effectiveness 

Service Program, which aims “to strengthen parental involvement in their children’s 

education, providing structures and interventions to actively support learners’ academic and 

personal development” (RA 11908, 2022, Sec. 1). Complementing this, the Department of 

Education emphasizes in DepEd Order No. 13, s. 2022 that schools must “encourage 

meaningful collaboration between parents and educators, ensuring parents participate not only 

in school activities but also in decision-making processes that impact their children’s 

learning” (DepEd, 2022). 

 These policies reflect the national commitment to fostering a sense of shared 

responsibility for learners’ success, particularly benefiting struggling readers and non-readers 

who require additional support at home. By institutionalizing parental involvement, the 

Philippines aligns with global research indicating that active parental engagement contributes 

to improved literacy outcomes, motivation, and overall academic achievement (Epstein, 2005; 

Snow, Burns, & Griffin, 1998). 

 Further, educational policies worldwide have recognized the importance of parental 

involvement in improving learning outcomes. The No Child Left Behind Act of 2007 

mandated schools to actively involve parents in their children’s education and to provide 

opportunities for parents to support learning at home. Similarly, the U.S. Department of 

Education (1994) emphasized family–school partnerships as a strategy to enhance student 

achievement and close learning gaps. These policy frameworks reinforce the notion that 

parental involvement is not optional but an integral component of effective educational 

systems. 

2.7. Parent Learning Action Cells (PLACs) as a Literacy Intervention 

 In response to the need for collaborative and community-based approaches to learning, 

Parent Learning Action Cells (PLACs) have emerged as a promising literacy intervention. 

PLACs involve parents, teachers, and community members working together to support 

learners’ academic development, particularly in reading. PLACs extend learning support 

beyond the classroom by equipping parents with strategies to assist their children at home. 

They also foster a sense of shared responsibility for learners’ success, making them 

particularly effective for non-readers and struggling readers who require additional support. 

This finding highlights the importance of shared responsibility for learners’ success, making 

collaborative home–school partnerships particularly effective for non‑readers and struggling 

readers who require additional support (International Journal of Elementary Education, 2023). 

2.8. Community-Based Literacy Support and Sociocultural Perspectives 

 Community-based literacy initiatives, such as PLACs, are grounded in sociocultural 

theories of learning. Vygotsky (1978) emphasized that learning occurs through social 

interaction and collaboration within a cultural context. From this perspective, literacy 

development is enhanced when learners are supported by more knowledgeable individuals, 

including parents and community members. Auerbach (1995) argued that family literacy 

programs that empower parents contribute to sustainable literacy development. These 
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programs recognize parents as valuable educational partners rather than passive recipients of 

school directives. 

2.9. Innovative Instructional and Assessment Approaches in Literacy 

 Innovative instructional strategies play a vital role in addressing the needs of 

struggling readers. Ohashi (2018) highlighted the importance of performance-based 

assessment in understanding pupils’ learning processes and approaches. Such assessments 

provide deeper insights into learners’ reading abilities than traditional standardized tests. The 

integration of information and communication technology (ICT) in literacy instruction has 

also shown positive effects on learner engagement. Asnadi, Ratminingsih, and Myartawan 

(2018) found that ICT-based tools increased learners’ interest and participation in English 

reading activities. Similarly, Neumann (2018) reported that digital reading platforms support 

vocabulary development and reading motivation among young learners. 

2.10. Teaching Strategies and Learner Engagement 

 Effective literacy instruction requires varied and learner-centered strategies. Dahlqvist 

(2018) challenged the effectiveness of translation-based instruction and advocated for 

interactive and meaning-focused reading strategies. Cadierno and Eskildsen (2018) 

demonstrated that incorporating diverse learning styles and approaches in primary education 

led to increased learner engagement and improved reading outcomes. These findings highlight 

the importance of flexible instructional practices that accommodate learners’ diverse needs 

and learning preferences. 

2.11. Empirical Studies on Parental Involvement Across Contexts 

 Several empirical studies have emphasized the positive impact of parental 

involvement on academic achievement across different cultural and educational contexts. 

Anicama, Zhou, and Ly (2018) found that parental engagement significantly influenced 

learners’ academic performance. Similarly, Willemse, Thompson, Vanderlinde, and Mutton 

(2018), as well as Yawman and Edwards (2018), reported that active parental participation 

contributed to improved learning outcomes. Beyond these specific studies, meta-analytic 

evidence shows that structured parental involvement programs are associated with moderate 

positive effects on children’s academic outcomes across diverse populations (Dearing, 

McCartney, Weiss, Kreider, & Simpkins, 2022). Systematic reviews have further confirmed 

that parental engagement—both at home and in school—is consistently linked to higher 

academic achievement in multiple educational and cultural contexts (Musengamana, 2023). 

Longitudinal research also indicates that parental involvement promotes academic 

engagement, which in turn supports sustained achievement over time (Fan & Chen, 2021). 

Moreover, regional studies such as in Ghana demonstrate that parental involvement 

significantly predicts students’ performance in core subjects (Owusu-Amponsah, Milledzi, 

Ampofo, & Gyambrah, 2018). Collectively, these studies suggest that parental involvement is 

a universal determinant of academic success, reinforcing the importance of engaging families 

as active partners in education regardless of cultural or contextual differences. 

2.12. Research Gap and Relevance of the Present Study 

 While extensive literature supports the role of parental involvement in literacy 

development, limited studies have specifically examined the effectiveness of Parent Learning 

Action Cells in improving the reading skills of non-readers and struggling readers. Moreover, 

there is a need for context-specific research that evaluates the direct impact of PLACs on 

reading proficiency, parental involvement, and academic outcomes. 
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 The present study seeks to address this gap by investigating whether PLACs can 

effectively enhance the reading skills of non-readers and struggling readers. By examining the 

role of PLACs in literacy development, this research contributes to the ongoing efforts to 

provide inclusive, collaborative, and sustainable learning interventions for learners who are 

most at risk of reading failure. 

3. Research Methodology 

3.1. Research Design 

 The research employed a mixed-methods approach, combining quantitative and 

qualitative data collection and analysis methods. The study involved the Grade 2-Recy pupils 

from diverse socio-economic backgrounds and academic abilities.  

 Quantitative data were collected through pre-and-post reading assessments to measure 

the participants' reading skills and engagement levels. Qualitative data were obtained through 

observations, interviews, and focus group discussions with parents, educators, and 

participants themselves. The diverse teaching strategies implemented within the PLAC 

sessions included interactive read-alouds, phonics-based activities, reading comprehension 

exercises, and personalized support tailored to individual learners. 

 On the other hand, the current investigation employed a qualitative research design.  It 

should be noted that the qualitative method is suitable for investigating participants' opinions 

on a certain topic.   In-depth interviews are a key component of the qualitative technique as 

they capture participants' understanding of the phenomenon and the reasons behind its 

occurrence (Bailey, 2014). In order to obtain a more comprehensive understanding of 

participants' perceptions, attitudes, and awareness of the issue, the researcher conducted in-

depth interviews for purposes of eliciting opinions from the participants regarding the effect 

of PLAC program to their children. 

3.2. Participants 

 The sample consists of the pupils of Grade 2- Recy for the SY 2022-2023 in Luis O. 

Renon Integrated School in Kalikid Sur, Cabanatuan City who are currently enrolled for the 

school year 2022-2023, and their parents who participated in PLACs. The sampling method 

used in the study is purposive sampling.  This type of sampling becomes very useful in 

situations when the need to reach a targeted sample quickly and where sampling for 

proportionality is not the main concern (Crossman, 2018).   

3.3. Instrumentation 

 The study utilized to set of data gathering tools. The first set is designed to measure 

the extent of the parents’ involvement in the improvement of their children’s reading skills. 

The second set elicited non-numerical data from the selected participants regarding their 

experiences of making themselves involve in the enhancement of the pupils’ skills in reading. 

 The survey instrument is a modified tool that measured the participation of the parents 

and lifted from the study of ALazri (2019). This has undertaken modifications to be culture-

free. 

3.4. Data Analysis Procedures 

 Upon approval of the proposal, the proponent secures the permission of the principal 

to conduct the research within the premises of the school. It also sought with requesting the 

permission of parents allowing their children to participate in the study. Once approved, the 
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proponent proceeds to short listing the participants including the selection of parents through 

formal invitation.   

 Once the participants are identified, pre-test is administered among the pupil 

participants and questionnaires to the parents as well as face-to-face interview with them. 

Generated data are transcribed and recorded in spread sheet.  

 It is followed by the design and implementation of the intervention. Orientation and 

soft training of the parents are also undertaken. Once accomplished, the intervention is 

implemented.  

 After the implementation of the intervention, post-test for the pupil participants is 

administered while another face to face interview is conducted with the parents. The results of 

the pre and post-test are analysed to determine the desired results. The information generated 

form the parents are likewise interpreted using thematic analysis. All information is narrated 

in descriptive form.    

 Quantitative data were collected using pre-reading and post-reading assessment tool to 

measure changes in reading proficiency, academic outcomes, and parental involvement. 

Qualitative data were collected through questionnaires, focus groups and interviews to 

explore the challenges and benefits of implementing PLACs. The study utilized descriptive 

statistics, such as weighted mean and Pearson r, to analyze quantitative data, and thematic 

analysis to analyze qualitative data 

4. Findings 

4.1. Description of Pre-Reading Assessment Prior to Parent Learning Action Cells 

(PLACs)  

 Figure 1 showed the result of first oral reading test that involved Grade 1, Grade 2 and 

Grade 3. Out of 283 students from Grades 1 to 3, 111 students (39%) were identified as being 

at the frustration level in reading based on the Oral Reading Test. The highest 

 

Figure 1 Distribution of Frustration Level in Reading Skills Among  

Grades 1,2 and 3 of the First Oral Reading Test 

percentage was in Grade 1 (52%), followed by Grade 2 (38%), and Grade 3 (30%), showing 

that reading difficulties were more common in the lower grade levels. 
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4.2. Post-Reading Assessment After Completing the Parent Learning Action Cells 

(PLACs)  

 The data in Figure 2 described the post reading post-reading assessment after 

completing the Parent Learning Action Cells (PLACs). Figure 2 highlights a significant 

decrease in the number of students at the frustration level in reading over three months. 

Initially, 111 students were identified at this level in the first oral reading test. 

 

Figure 2 Distribution of Frustration Level in Reading Skills Among  

Grades 1, 2 and 3 of the Second Oral Reading Test 

 After three months, this dropped to just 16 students (6%). By grade level, Grade 1 

dropped from 52% to 8%; Grade 2 from 38% to 4%; and Grade 3 from 30% to 5%. This 

demonstrates marked improvement in reading skills across all grade levels. 

4.3. Description Of Parents’ Participation In Improving The Reading Skills Of The 

Pupils  

 Table 1 reveals that parents play an active and consistent role in supporting their 

children's reading development, as indicated by the average weighted mean of 3.70, 

interpreted as “always” participating. This suggests that parents are highly committed and 

serve as proactive partners in the implementation of the Parent Learning Action Cell (PLAC) 

program. 

 Their involvement is evident in activities such as reading stories at home, purchasing 

books, and borrowing reading materials from others. These efforts highlight the crucial role 

parents play in creating a supportive reading environment, which contributes significantly to 

the improvement of pupils' reading skills.   

 The findings highlight the positive impact of active parental involvement in enhancing 

pupils’ reading performance. Parents not only model the importance of reading but also 

engage in meaningful activities that make reading a natural and enjoyable part of daily life. 

These include discussing reading content, allowing children to choose their own books, and 

setting aside regular reading time at home. 

 Other supportive strategies include visiting libraries and bookstores, encouraging 

reading in real-life contexts (like road signs or product labels), and sharing books within the 

community. Some parents even organize family reading competitions, give books as gifts, and 

provide access to e-books and online resources. These diverse efforts demonstrate how a 

reading-rich environment at home, supported by intentional parental actions, can significantly 

contribute to children’s reading growth and overall literacy development.  
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Table 1 

Weighted Mean and Verbal Description of Parents’ Participation  

to Improve the Pupils’ Reading Skills 

 

 
Legend: 3.25-4.00 Always      2.50-3.24 Often      1.75-2.49 Rarely  1.00-1.74 Never 

  

 These diverse efforts demonstrate how a reading-rich environment at home, supported 

by intentional parental actions, can significantly contribute to children’s reading growth and 

overall literacy development.    

4.4. Significant Relationship Between The Post-Reading Assessment And The Parents’ 

Participation 

 Table 2 illustrates a positive correlation between parents’ involvement in reading 

activities and pupils’ reading performance. As parents become more engaged in supporting 

their children's reading—through activities like reading together, providing materials, and 
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encouraging daily practice—students show noticeable improvement in their reading skills. 

 This finding confirms that greater parental participation leads to better reading 

outcomes, emphasizing the vital role parents play in their child's literacy development. 

Table 2 

Pearson r Computation Re Ho: No Significant Relationship Between  

the Parents Involvement and the Pupils Reading Skills 

 

 

Parents Involvement  

Pupils Reading Skills 

F-value Significance Decision 

8.951249 Significant Rejected 

 The data shows a significant relationship between parents’ involvement in reading 

activities and pupils’ reading performance, leading to the rejection of the null hypothesis. 

Pupils with consistently involved parents perform better in reading. This highlights the need 

for teachers and administrators to strengthen parent engagement as a support system in 

improving pupils’ reading skills and love for reading. 

4.5. Parents Perception as to the impact of the Parents’ Learning Action Cell (PLAC) 

 Figure 2 highlights parents' positive perceptions of the Parents’ Learning Action Cell 

(PLAC) and its impact on their children's reading development. The findings suggest that 

strong parental support through PLAC enhances reading proficiency, which is essential for 

academic success, critical thinking, and lifelong learning. 

 

Figure 2 Emerged Themes in terms of the Parents Perception as to the impact of the Parents’ Learning 

 Action Cell (PLAC) collaborative efforts between teachers and parents are indispensable to 

 achieve an excellent reading performance. 

 Reading at grade level not only improves language and communication skills but also 

boosts confidence, self-worth, and emotional well-being. This reinforces the vital role of 

parents in helping children become skilled, motivated, and independent learners. 

5. Discussions 

 Struggling readers typically exhibit difficulties in phonemic awareness, decoding, 

fluency, vocabulary, and comprehension (Lyon, Shaywitz, & Shaywitz, 2003). These 

difficulties not only affect academic performance but also influence learners’ motivation, self-

confidence, and classroom participation. When left unaddressed, reading difficulties may lead 
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to disengagement from school and increased risk of dropout. Research consistently highlights 

the importance of early identification and targeted support to mitigate the long-term 

consequences of reading failure. Effective literacy intervention requires a holistic approach 

that involves not only schools but also families and communities in supporting learners’ 

reading development. The pre-reading assessment (Figure 1) revealed a considerable 

proportion of pupils performing at the frustration level in reading, particularly in the lower 

grade levels. The high incidence of reading difficulty among Grade 1 pupils suggests that 

many learners begin formal schooling without adequate foundational literacy skills. This 

finding highlights the vulnerability of early readers and confirms that reading difficulties are 

most pronounced during the initial stages of literacy acquisition.  

 This result supports established literature asserting that early reading failure, when not 

immediately addressed, tends to persist and intensify over time. The observed pattern reflects 

the widely documented “Matthew Effect” in reading, which posits that early deficits in 

literacy lead to cumulative disadvantages in academic achievement. The findings therefore 

emphasize the critical importance of early, systematic, and targeted literacy interventions, 

particularly for pupils in the primary grades (Stanovich, 1986). 

 As portrayed in Figure 2, the substantial reduction in the number of pupils at the 

frustration level following the implementation of PLACs indicates that the intervention was 

highly effective in improving reading performance. The marked improvement across all grade 

levels demonstrates that PLACs function as a meaningful support mechanism for both non-

readers and struggling readers. 

 These findings suggest that PLACs successfully extended learning beyond the 

classroom by equipping parents with strategies to support reading at home. This aligns with 

sociocultural theories of learning, particularly Vygotsky’s (1986) assertion that learning 

occurs through social interaction and guided participation. By positioning parents as co-

educators, PLACs provided learners with consistent scaffolding, reinforcement, and 

opportunities for meaningful reading practice, which are essential for literacy development. 

As discussed, parental involvement is particularly influential in the development of children’s 

reading skills. Sénéchal and LeFevre (2002) demonstrated that home literacy activities, such 

as shared reading, storytelling, and discussions about books, significantly improve children’s 

vocabulary and reading comprehension. Their study emphasized that informal literacy 

experiences at home play a crucial role in early reading development. Sénéchal and Young 

(2008) further confirmed that parental engagement in literacy-related activities is strongly 

associated with children’s reading comprehension and vocabulary growth. These findings 

suggest that parents serve as essential literacy models and facilitators, especially for children 

who struggle with reading. 

 The consistently high level of parental participation reflects strong commitment and 

engagement in supporting children’s reading development. Parents actively participated in 

reading-related activities, including reading aloud, providing reading materials, and 

integrating literacy into daily routines. These practices contributed to the creation of a 

literacy-rich home environment that complemented classroom instruction which is confirmed 

in Table 1. The results also confirmed empirical studies emphasizing the effectiveness of 

family-centered literacy interventions. The improvements observed in this study affirm that 

when instructional efforts are reinforced at home through structured parental involvement, 

learners experience accelerated gains in reading proficiency as shown in Table 2. Recent 

research underscores that active parental participation in reading-related activities, such as 

shared book reading, storytelling, providing reading materials, and engaging in literacy 
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routines, contributes positively to children’s literacy development and reading performance. 

These home-based practices are linked with enhanced reading outcomes and supportive home 

literacy environments (Inoue et al., 2024; Caban et al., 2024; Alikan & Oco, 2025; Lapuhapu 

& Oco, 2024). 

 From a theoretical perspective, these findings reinforce Epstein’s (1986) framework of 

parental involvement, particularly the dimensions of learning at home and collaboration 

between families and schools. The results highlight that parental involvement is not limited to 

attendance in school activities but extends to sustained, intentional engagement in children’s 

learning processes. Practically, the findings suggest that parents, when provided with 

appropriate guidance and support, can effectively contribute to improving reading outcomes. 

This underscores the importance of parent capacity-building initiatives as part of 

comprehensive literacy programs. 

 As observed in Table 2, the significant relationship between parental involvement and 

pupils’ reading skills confirms that increased parental engagement leads to better reading 

outcomes. The rejection of the null hypothesis indicates that parental participation is a 

meaningful predictor of reading performance among pupils. This finding validates theoretical 

models that view education as a shared responsibility among schools, families, and 

communities. It also supports previous empirical research demonstrating that parental 

involvement positively influences learners’ academic achievement, particularly in literacy. 

The results suggest that reading development is optimized when parents consistently reinforce 

reading behaviors and attitudes at home. As emphasized in Epstein’s Overlapping Spheres of 

Influence Theory, this is the most direct model for shared responsibility. It posits that students 

learn best when schools, families, and communities work in partnership, with their influences 

overlapping to support children’s development (Epstein, 2011). From a practical standpoint, 

the findings provide strong justification for educators and school administrators to prioritize 

parental involvement as a central component of reading intervention programs. Strengthening 

parent–teacher partnerships emerges as a strategic approach to addressing persistent reading 

difficulties in the early grades. 

 Parents’ positive perceptions of the PLAC program further substantiate its 

effectiveness. Parents reported increased confidence in supporting their children’s reading, 

improved understanding of their children’s learning needs, and greater appreciation of 

collaborative efforts between teachers and families. These perceptions suggest that PLACs 

not only enhance pupils’ reading skills but also empower parents as active and informed 

partners in the educational process. Several studies have documented that parents gain greater 

confidence and self-efficacy in supporting their children’s reading when they are actively 

involved in school-based or home-based literacy programs. One of the most cited works is by 

Hoover-Dempsey and Sandler (1997), who emphasized parental self-efficacy as a key 

outcome of involvement. They explain that when parents feel knowledgeable and capable, 

their confidence increases, leading to more active engagement in their children’s learning, 

including reading. 

 Beyond academic gains, improved reading proficiency contributes to learners’ self-

confidence, motivation, and emotional well-being. The findings indicate that PLACs foster 

positive attitudes toward reading, which are essential for sustaining literacy development and 

promoting lifelong learning (Sutriani, 2025). Recent research indicates that skills gained 

through improved reading proficiency extend beyond academic achievement. Targeted 

reading interventions have been shown to enhance students’ self-confidence and motivation to 
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engage with texts, as well as broader aspects of emotional well-being such as self-esteem and 

academic self-concept (Ticheloven et al., 2025; Sümer Dodur & Ceylan, 2025; Lin, 2025). 

 The findings of this study contribute to existing educational theories by providing 

empirical support for both sociocultural and ecological perspectives on learning, which 

emphasize that academic development is shaped by social interactions and environmental 

contexts. From a sociocultural perspective, Vygotsky (1978) emphasized that learning is 

socially mediated and occurs through interaction with more knowledgeable others. Children 

develop higher mental functions through guided participation and scaffolding within the Zone 

of Proximal Development (ZPD). The positive impact of parental involvement on reading 

development supports this view, as parents serve as key agents in mediating literacy learning 

at home by modeling reading behaviors and guiding their children’s understanding. 

 Similarly, the findings are consistent with Bronfenbrenner’s Ecological Systems 

Theory, which posits that development is influenced by multiple layers of environmental 

systems, particularly the family and school environments (Bronfenbrenner, 1979). Parental 

engagement functions within the microsystem, while collaboration between parents and 

teachers operates in the mesosystem, reinforcing learning continuity between home and 

school. The results demonstrate how strengthening these systems enhances academic 

development, particularly in reading. 

 Moreover, the findings align with Epstein’s Theory of School–Family–Community 

Partnerships, which asserts that student achievement improves when schools and families 

work collaboratively (Epstein, 1994; Epstein, 2005). Structured parental involvement 

programs empower families to actively participate in literacy development, reinforcing the 

idea that education is a shared responsibility between schools and homes. The effectiveness of 

PLACs affirms the proposition that literacy development is most successful when supported 

by strong home–school partnerships. Practically, the study demonstrates that PLACs are a 

viable, cost-effective, and scalable intervention for improving reading skills among non-

readers and struggling readers. The results suggest that schools should institutionalize parent-

focused literacy programs, provide structured training for parents, and create opportunities for 

sustained collaboration between teachers and families.  

 Recent educational research has increasingly integrated sociocultural and ecological 

perspectives to provide richer frameworks for understanding learner development. 

Sociocultural approaches foreground the social and cultural mediation of learning, 

emphasizing that cognition and knowledge are co-constructed through interaction with more 

knowledgeable others and culturally situated practices (Hayes, 2024). Ecological perspectives 

extend this view by situating learning within interconnected systems of environments, 

artefacts, and agents, arguing that educational outcomes emerge from complex interactions 

across school, home, community, and broader socio-ecological contexts (Jornet, 2025; 

Markauskaite et al., 2024). Combining these lenses supports a more holistic understanding of 

learners as active participants in socially and environmentally distributed learning ecosystems. 

 In summary, the findings of the study confirm that Parent Learning Action Cells 

significantly enhance pupils’ reading skills and strengthen parental involvement in literacy 

development. The results highlight the importance of early intervention, collaborative 

learning environments, and sustained parental engagement in addressing reading difficulties. 

By demonstrating the effectiveness of PLACs, this study provides valuable insights for 

educators, administrators, and policymakers seeking inclusive and sustainable solutions to 

early literacy challenges.  
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6. Conclusions 

 The discussion highlights that struggling readers commonly experience difficulties in 

core literacy skills, which negatively affect not only academic performance but also 

motivation, self-confidence, and classroom engagement. Early reading problems, if left 

unaddressed, tend to persist and worsen over time, reflecting the Matthew Effect in reading. 

The pre-reading assessment showed a high number of pupils, especially in Grade 1, 

performing at the frustration level, emphasizing the vulnerability of early readers and the 

urgent need for early, targeted interventions. 

 The significant improvement in pupils’ reading performance after the implementation 

of PLACs demonstrates the effectiveness of the program in reducing frustration-level readers 

across all grade levels. PLACs successfully extended learning beyond the classroom by 

empowering parents to support reading at home, consistent with sociocultural theory, 

particularly Vygotsky’s view that learning occurs through social interaction and guided 

participation. Parents acted as co-educators by providing scaffolding, reinforcement, and 

meaningful reading experiences. 

 The findings confirm that active parental involvement—such as shared reading, 

storytelling, and creating literacy-rich home environments—plays a crucial role in improving 

children’s vocabulary, comprehension, and overall reading proficiency. The strong 

relationship between parental involvement and pupils’ reading skills supports Epstein’s 

framework of shared responsibility among schools, families, and communities, and validates 

theoretical models that emphasize collaborative partnerships in education. 

 Parents’ positive perceptions of the PLAC program indicate increased confidence, 

self-efficacy, and understanding of their children’s learning needs. This empowerment 

strengthens sustained engagement in literacy activities at home and reinforces the 

effectiveness of family-centered literacy interventions. Beyond academic improvement, 

enhanced reading proficiency also contributed to learners’ self-confidence, motivation, and 

emotional well-being. 

 Overall, the study provides empirical support for sociocultural and ecological 

perspectives on learning by demonstrating that literacy development is most effective when 

supported through strong home–school partnerships. PLACs emerge as a practical, cost-

effective, and scalable intervention that not only improves reading outcomes but also 

strengthens parent capacity and promotes holistic learner development. 
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